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1. Module Code:   CE80241                                        School: Educational Sciences
2. Module Title: Theories and Practices of Teaching and Learning
3. Level of studies: 8   	Semester: 2		    Credits: 10     
4. First year of presentation: 2023-2024           Administering School: Educational Sciences	
5. a. Core module (Yes or No):     Yes
5. b. Elective module (Yes or No): No
5. c. Pre-requisite module(s):    
5. e. Prohibited combinations: None


6. Allocation of study and teaching hours 

	Total student hours    100
	Student Hours
	Teaching Staff Hours

	Lectures 
	32
	60

	Seminars/workshops
	6
	8

	Practical classes/laboratory
	2
	4

	Structured exercises
	4
	6

	Set reading etc.
	14
	2

	Self-directed study
	28
	-

	Assignments – preparation and writing
	10
	2

	Examination – revision and attendance
	6
	8

	Other: 
· Filling in the blended learning design template and storyboard, preparation of e-tivities, and uploading learning materials on UR e-learning platform
· E-learning facilitation: hosting students in forum discussions and chats
· Marking of CATs, assignments, and end of semester examination
	
-







-
	
10





	TOTAL
	100
	100




7. Brief description of aims and content 
 
This module aims to equip first-year university student-teachers in Rwanda with foundational pedagogical knowledge and skills for effective teaching and learning. It explores student typologies, key pedagogical concepts, and major learning theories with their classroom applications. The module further examines principles, methods, styles, strategies and techniques of teaching within the framework of Rwanda’s Competence-Based Curriculum (CBC). Emphasis is placed on instructional planning, lesson delivery, classroom management, and assessment aligned with CBC objectives. Finally, the module highlights gender-responsive and inclusive pedagogy to foster equity and address diverse learner needs. 

8. Graduate Attributes & Learning Outcomes 
	Knowledge and Understanding
	Having successfully completed this module, students should be able to demonstrate knowledge and understanding of:
 
i. Types of first-year university student-teachers in Rwanda 
ii. Fundamental pedagogical concepts
iii. Teacher professional standards in Rwanda
iv. Major theories of learning and their applications in the teaching and learning process.
v. Components of effective teaching and learning

vi. Taxonomies and Domains of Educational Objectives
vii. Assessment in the teaching and learning process
viii. Gender responsive and inclusive pedagogy

	Cognitive/Intellectual skills/Application of Knowledge
	Having successfully completed this module, students should be able to:

ix. Justify their perceptions about the teaching profession.
x. Use key pedagogical concepts in the teaching and learning activities.
xi.  Apply teaching and learning theories in the classroom.
xii. Use teaching principles, methods, strategies and techniques in teaching and learning activities
xiii. Engage learners in deep approach to learning.
xiv. Set assessment questions that comply with levels of educational objectives and questions construction guidelines.
xv. Prepare pedagogical documents.
xvi. Deliver and assess lessons

 	Communication/ICT/Numeracy/Analytic Techniques/Practical Skills/Information 	Literacy
	Having successfully completed this module, students should be able to:

xvii. Communicate effectively using appropriate pedagogical language in oral and written forms.
xviii. Integrate ICT tools in planning, delivering, and assessing lessons to enhance teaching and learning.
xix. Use analytical and reflective skills to evaluate the effectiveness of teaching practices.
xx. Utilize educational information from a range of academic and professional sources to improve teaching practices.
General Transferable Skills 

· Personal, Intellectual, and Professional Autonomy
Having successfully completed this module, students should be able to:
xxi. Demonstrate self-direction and responsibility in planning and delivering lessons based on pedagogical principles.
xxii. Reflect on their teaching practices for pedagogical improvement.

· Employability and career development
	Having successfully completed this module, students should be able to:

xxiii. Apply foundational teaching skills and knowledge required for a professional teacher.
xxiv. Exhibit competences in classroom planning, delivery, assessment, and management, enhancing their readiness for employment in teaching and related fields.

· Global citizenship
	Having successfully completed this module, students should be able to:
xxv. [bookmark: _Hlk208424066]Promote inclusive pedagogy that respects diversity and human rights.
xxvi. Foster responsible and ethical behaviors in learners, enabling them to contribute positively to local and global communities.

· Lifelong learning
	Having successfully completed this module, students should be able to:
xxvii. Engage in continuous professional development by reflecting on teaching experiences.

· Collaboration, Teamwork and Leadership
	Having successfully completed this module, students should be able to:
xxviii. Collaborate with peers in planning and delivering lessons.
xxix. Demonstrate leadership in managing learning environments. 
xxx. Promote teamwork among learners by implementing cooperative learning strategies.

· Research, Creativity and Innovation, Scholarship and Enquiry
	Having successfully completed this module, students should be able to:
xxxi. Engage in current educational research to inform and improve teaching practices

· Ethical, Social and Professional Understanding
	Having successfully completed this module, students should be able to:
	
xxxi. Demonstrate a positive attitude towards the teaching profession.
xxxii. Uphold ethical standards in all aspects of the teaching profession, including integrity, fairness, confidentiality, and respect for colleagues and learners.

· Financial Literacy
Having successfully completed this module, students should be able to:

xxxiii. Use cost-effective teaching and learning resources.


9. Indicative Content

This module explored the following topics: Typology of first year university student- teachers in Rwanda: traditionalist, maverick, convert and reservationist students. Key pedagogical concepts: Pedagogy and its branches, Education and its forms, Teaching, instruction and learning; learning approaches; didactics (didactic triangle, didactic contract, and didactic transportation), teacher professional standards; Pupil’s representations and Meta-cognition. Theories of learning and their applications in the teaching and learning process: Behaviorism (classical conditioning and operant conditioning); cognitivism, constructivism (cognitive constructivism and social constructivism), socio-cultural theory, social learning theory and connectivism. Components of effective teaching and learning: Principles of teaching, teaching approaches, teaching methods, teaching styles, teaching strategies and techniques. Planning for teaching and learning: Taxonomies and Domains of Educational Objectives ( Bloom’s Taxonomy of Cognitive Objectives, Krathwohl’s Taxonomy of Affective Objectives, Dave’s Taxonomy of psychomotor objectives); formulation of good instructional objectives; planning key pedagogical documents ( Examples of key pedagogical documents, planning the scheme of work, lesson plan and class diary); delivering the lesson; integration of generic competences and cross cutting issues; use of the chalkboard/whiteboard in lesson delivery; and classroom management. Assessment in the teaching and learning process: Assessment and evaluation, assessment types, approaches, and strategies, importance of assessment in the teaching and learning process, principles of competence-based assessment, levels of CBC assessment in Rwanda, types of assessment questions, and guidelines for setting assessment questions. Gender responsive and inclusive pedagogy: key concepts related to gender and inclusion, categories of learners with special educational needs, Teaching strategies for gender responsive and inclusive pedagogy, challenges to implementing gender-responsive and inclusive pedagogy; key achievements in gender-responsive and inclusive pedagogy in Rwanda.

10. [bookmark: _heading=h.6j4t8kuupypi]Learning and Teaching Strategy

[bookmark: _heading=h.dzk5u5hv212o]This module shall be delivered in a blended mode of learning, integrating both face-to-face and online modes will be used. 
· The face-to-face sessions will be used for introducing foundational pedagogical concepts. Interactive lectures, think-pair-share discussions, and guided reflections will encourage students to link theoretical knowledge with personal experiences. 
· Classroom practical activities will include among others, lesson and class diary plans and micro-teaching sessions which provide practical exposure of the teaching experience. Students will be tasked to critique lesson plans, develop their own, and provide peer feedback. Case studies and problem-based learning (PBL) will be employed to analyze real-life classroom scenarios, particularly in relation to lesson planning, classroom management, and assessment strategies. 
· For online learning, asynchronous tools such as pre-recorded video lectures, reading materials, and reflective quizzes will support independent learning. These will be complemented by synchronous online sessions and forums where students can collaborate and discuss topics like learning approaches, teaching methods and techniques, taxonomy of objectives, and pedagogical planning. In both modes of delivery, emphasis will be placed on contextually appropriate inclusive teaching strategies.
· Structured exercises: students will be given activities including learning objectives formulation, case analysis excercises, micro-teaching, group presentations, lesson planning, evaluating lesson plans, and demonstrating inclusive and gender-responsive teaching practices through scenario-based tasks.
· Set readings: essential readings on different topics of the module will be availed in hard and soft copies for discussions in groups and presentations in plenary.

11. Assessment Strategy

The assessment is to be done strictly in conformity with UR academic regulations. Therefore, the following components will contribute to the students’ final grade:
· In-course assessments (CAT) are 50%. This will be in form of e-Learning quizzes and assignments through Moodle platform, and invigilated CAT in class, referenced researched essays written individually or in groups. Any assignment that will show evidence of plagiarism will be awarded zero mark. 
· At the end of semester, an examination will be given and will constitute 50%. 

12. Assessment Pattern

	Component
	Weighting (%)
	Graduate Attributes & Learning outcomes to be covered

	In-course assessment
· Online quizzes
· Invigilated CAT
- Assignments
	50%
10
20
20
	i - viii

	Final assessment:
	50%

	i - xxxiii



13. Strategy for feedback and student support during module  

Feedback Strategy:
To support continuous learning and improvement, feedback will be both formative and summative, and provided through multiple channels. During face-to-face sessions, facilitators will give immediate verbal feedback during interactive activities such as micro-teaching, group works and presentations, and case study discussions. Constructive peer feedback will also be encouraged, particularly during collaborative tasks and lesson planning exercises, promoting critical reflection and mutual learning. In the online environment, structured feedback will be provided on discussion forum contributions, submitted assignments, and quizzes through the UR e- Learning platform.  Opportunities for self-assessment will be embedded throughout the module, enabling students to reflect on their understanding of pedagogical theories, lesson design, and inclusive strategies. Rubrics will be shared in advance for all major tasks to promote transparency and support student self-monitoring.

Student Support Strategy:
Academic and personal support will be provided through multiple pathways to accommodate diverse student needs and ensure inclusion: Tutorial sessions (face-to-face and online) will be organized regularly to provide academic clarification, reinforce difficult concepts (e.g., metacognition, taxonomy of educational objectives, or assessment strategies), and assist in practical application through guided exercises. A virtual help desk, accessible via email, discussion boards, or real-time chat, will enable students to ask questions and receive timely responses from the lecturer or teaching assistant. Individual support will be provided for students with special educational needs, with reasonable accommodation made during assessment and instructional delivery. This may include adapted learning materials, extended deadlines, or alternative assessment formats where necessary. The UR e- learning platform will host a repository of resources (readings, templates, examples, videos) to ensure 24/7 access to learning materials. Additional support videos and guides on tasks such as lesson planning or assessment design will be made available to assist students in applying module content independently. 
The feedback and support strategy will ensure that all students—regardless of background or learning needs—receive adequate academic guidance, emotional encouragement, and professional coaching throughout the module, thereby enhancing both learning outcomes and confidence in pedagogical practice. The feedback will be responsive, timely, developmental, and inclusive, fostering both academic growth and professional competence.
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· Currents in Teaching and Learning https
· New Directions for Teaching and Learning 
· International Journal of Inclusive Education
· Journal and developmental and physical Disabilities
· Journal of Inclusive Educational Research
· International Journal of Designs for Learning
· Teaching and Learning Inquiry
· Currents in Teaching and Learning
· New Directions for Teaching and Learning 


Key websites and on-line resources
https://guides.ucf.edu/c.php?g=78215&p=515959#s-lg-box-1539498
https://scholar.google.com/scholar?hl=fr&q=Learner+Centered+pedagogy&btnG=lr=
https://www.oecd.org/education/
https://www.coursera.org/
https://www.open.edu/openlearn/
https://www.instructionaldesign.org/
https://scholarworks.iu.edu/journals/index.php/ijdl
https://journalhosting.ucalgary.ca/index.php/TLI/index
https://www.worcester.edu/currents-in-teaching-and-learning/currents-in-teaching-learning-archive/
https://onlinelibrary.wiley.com/journal/15360768
https://www.friendshipcircle.org/blog/2014/05/29/5-of-the-best-inclusive-education-websites-you-need-to-know-about
https://onlinedegrees.sandiego.edu/inclusive-education-strategies/
https://inclusiveschools.org/resource/international-organizations-supporting-inclusive-education/
https://www.unesco.org/en/inclusion-education
https://resourcecentre.savethechildren.net/topics/education


	Teaching/Technical Assistance

Technical support from multimedia studio will be needed for recording video lectures for some topics covered in the module. One lecturer be needed to facilitate in-person and online sessions per group of students of not more than 60 students. IT technician will be needed to help with IT issues.

Laboratory space and equipment 

An appropriate classroom space will be needed to accommodate groups of students. 

Computer requirements
To be able to access online learning, journals and websites  and carry out independent reading, group assignments and enrich learning materials, students and teachers will need connected computers or bundles or other devices for online learning. A projector for PowerPoint presentation, IT assistant, will also be needed.
	Others
None

15. Please add anything else you think is important
None

16. Module Team 

Dr Delphine Mukingambeho (Module leader), Mr. Ndagijimana Jean Claude, Mr. Mwesigye Raymond, Mr Valens Ngarukiye, Mrs Prudencienne Ugiriwabo, Mr Macumi Pontien.

17. Unit approval
Deans and Heads of all Departments contributing to the programme to confirm agreement  
	School/ Department
	Dean/Head of Department
	Date

	School of Educational Sciences
	Signature
	 

	
	Print Name: Dr Innocent Twagilimana
	

	
	Signature
	 

	
	Print Name:
	

	Department: Foundations of Education and Curriculum Studies
	Signature
	 

	
	Print Name: Dr. Barthelemy Bizimana
 
	

	
	Print Name:
	


 
18. Seen and agreed
	Library
	Signature
	 

	
	Print Name: Gonzalve Nzeyimana
	

	ICT
	Signature
	 

	
	Print Name: Gasani Mpatswe
	

	Centre for Teaching and Learning Enhancement
	Signature
	 

	
	Print Name: Dr Claude Karegeya
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